
Abstract

This is a summative assessment of how well the college meets the standard as a whole.    It is based on the themes that are integrated throughout  pervades the standards:  Institutional Commitments; Evaluation, Planning, and Improvement; Student Learning Outcomes; Organization, Dialogue, and Institutional Integrity.   The College is in compliance with the four standards.

Institutional Commitments

As part of the College’s ongoing evaluation and planning process, the mission statement was revised with a focus on student learning.  The College Assembly approved the new mission statement on September 16, 2003, and the Board of Trustees approved this statement on November 11, 2003. The mission statement is used as the foundation overarching umbrella for the Master Plan Goals, and is used in plans such as, the Matriculation Plan, the Student Equity Plan, the draft of the Technology Plan, and the program reviews.

The results of the Accreditation Staff Opinion Survey indicate that 91% are familiar with the college mission statement, 85% agree that the institution establishes courses and programs aligned with student needs, and 67% believe that the mission is central to planning and decision-making.  From the survey results, it appears that the college has succeeded in making the mission widely understood among staff members across the campus.  There is strong support from the survey results that staff members believe that the mission statement is utilized in establishing programs and services to meet student needs.  Additionally, two-thirds of staff members did agree that the College mission statement guides institutional planning and decision-making.

The Program Review Guide was revised with some of the following improvements:  

Alignment of Accreditation Recommendations and Planning Agendas in with Part V, Planning Agendas, using terminology of accreditation, and the inclusion of student learning outcomes in Section C, Curriculum Content, Design and Delivery.  Discussions are ongoing regarding incorporating more information about student learning outcomes into the program review process. In addition, based on department input from the Program Review Evaluation Form, some of the recommendations included the following improvements:  placed examples of program reviews on the website, conducted meetings with department chair and/or units about the program review process, presented program reviews to the Program Review Committee, lengthened timeframe of program review, created electronic Program Review Evaluation Form, and provided revisions that improved the Program Review Guide for clarity and readability.

Evaluation, Planning and Improvement 

The integrated evaluation and planning process that focuses on continuous improvement is in place and supported by revolves around the following evidence:

· During 1999, hired the Research Analyst that was changed to the Institutional Research Coordinator in 2003. The Institutional Research Coordinator coordinates research activities with the integrated planning and evaluation process.  During 2000, developed the first Fact Book.

· On December 14, 2001, the Program Review Committee conducted a Program Review Open Forum. The dialogue and suggestions from the participants focused on improving the guidelines for the integrated planning and program review process that resulted in a revised Program Review Guide.

· During Fall Semester 2001, reorganized to create the Planning and Resource Development Office to coordinate the evaluation and planning process.  This office works with the Institutional Research Coordinator in developing, implementing and evaluating the evaluation and planning process. 

· The Program Review Committee and the Master Plan Committee were reactivated in 2001-2002 (Program Review Committee, Fall Semester 2001, Master Plan Committee, Spring Semester 2002) to assist the Planning and Resource Development Office with training and to provide input for the evaluation, planning, research, and resource allocation process. 

Examples of program reviews are indicated throughout the Self Study.

Program review presentations to the Board of Trustees were conducted on October 26, 2004, October 28, 2003, June 24, 2003, March 25, 2003, October 22, 2002, and April 9, 2002. 

· In Spring 2003, reactivated the Budget Advisory Committee to make recommendations to the Superintendent/President Cabinet.

· In Spring 2003, initially formed the Student Learning Outcomes Committee to increase the dialogue regarding student learning outcomes.

· During September 2003, conducted dialogue sessions about the Self Study.

·  On April 28, 2004, the Accreditation Self Study Open Forum provided a forum for dialogue and broad-based input for institutional planning that leads to institutional effectiveness.  Dr. Darlene Pacheco, Associate Director of the Accrediting Commission, conducted a workshop about the accreditation standards, themes and the use of the standards to support student learning.  The forum provided the opportunity for participants to learn about the accreditation process and to provide input for the Self Study.  At the Second Self Study Open Forum on November 8, 2004, additional input was obtained and included in the Institutional Self Study for Reaffirmation.

· On April 29, 2004, the Faculty Learning Assessment Committee conducted a workshop to assist faculty in developing, writing and analyzing student learning outcomes for effectiveness. 

·  On May 11, 2004, the Superintendent/President discussed at a Town Hall Meeting the integrated planning process by sharing information about the major goals and accomplishments of the College, and how to use the mission statement to drive planning.  The vice presidents, and the director of human resources discussed enrollment planning strategies, facilities planning, Access VVC implementation, revenue sources, budget, and Accreditation Standard III relating to human resources.

· The Superintendent/President and the Board of Trustees developed and integrated the Board of Trustee Goals into the Master Plan Goals on April 22-23, 2004, and on August 24, 2004.  

At the planning sessions on December 5, 2003, January 16, 2004 and at the Open Forum on Goal Setting on January 29, 2004, the dialogue revolved around goal setting, accreditation standards, and the infusion of the accreditation themes that pervade the standards’ definition of a quality institution.  An effort was made to align the Master Plan Goals with the Accreditation themes of quality.  This effort resulted in the revised Master Plan Goals.  Some of the 
	Accreditation Themes Alignment with the Master Plan Goals

	Accreditation Themes
	Master Plan Goals

	Organization
	Organizational Excellence

	Institutional Commitment and Student Learning Outcomes
	Institutional Commitment to Student Learning and Student Success Through Educational Excellence

	Evaluation, Planning, and Improvement
	Economic and Community Development

	Institutional Integrity
	Diverse Populations

	Evaluation, Planning and Improvement
	Technology

	Dialogue
	Learning Centered Resource Management


During 2003, through the leadership of the Faculty Senate Hiring Procedures Committee, the faculty hiring process was improved through the Full-time Faculty Hiring Procedures Agreement that includes the following elements and procedures:  philosophy, equal opportunity procedures, hiring procedures timelines, position identification procedures, search procedures, selection committee procedures, welcoming and mentoring newly hired faculty, and review and revision (Full-time Faculty Hiring Procedures Agreement).  

Student Learning Outcomes


The Faculty Senate of Victor Valley College has taken the lead and is driving the process for student learning outcomes.  Victor Valley College is early in the process of adding Student Learning Outcomes to each course outline. To make the process authentic, the Faculty Senate approved a Faculty Student Learning Outcomes Committee, which has since changed its name to Faculty Learning Assessment Committee. The Curriculum Committee has recently approved a form to be used by faculty writing course outlines that includes a space for incorporates student learning outcomes.  The form is in the approval process with the Faculty Senate.  At the course level, for example, the course syllabi for Math 50, Philosophy 109, and Biology 52 now include the identification and assessment of student learning outcomes. 

Dr. Steve McDevitt, a Speech faculty member, was instrumental in the initial development of the Student Learning Outcomes Steering Committee, a campus-wide committee that was formed in 

February 2003.  The Student Learning Outcomes Steering Committee provides leadership, and serves as an aid to building shared knowledge and responsibility for student learning outcomes campus-wide.  

The Student Learning Outcomes Steering Committee has created a website to provide information about student learning outcomes including the placement of outcome measures.  

The Student Learning Outcomes Steering Committee and the Faculty Senate are developing the Student Learning Outcomes Component of the Master Plan.   Furthermore, the Student Learning Outcomes Steering Committee’s 

“Coffee and Pizza Klatches” have promoted dialogue around campus especially to those not directly involved in the classroom. The highlights of these sessions are posted on the Planning and Resource Development webpage.

To maintain the integrity of departments and programs, the college uses Program Review in a six-year cycle.  The reviews are written by the departments, and presented to administrators, the Program Review Committee, and presentations were made to the Board of Trustees on.  at special board meetings throughout the year. 

Based on a recommendation from the last self-study, the College made a more formal commitment to Distance Education. The college uses a commercial platform (“Blackboard”) that the faculty chose was chosen by the faculty.  Courses submitted for online teaching are approved through the Curriculum Committee with a separate form to ensure among other considerations adequate teacher student contact and appropriate distance moderated assignments. 

A Graduation Requirements Committee formed under the aegis of the Faculty Senate has made several recommendations to improve our graduation requirements including the creation of separate Math and Sciences majors.   

In Standard II-B, Victor Valley College strives to assure quality student learning outcomes through student support services and demonstrates the effectiveness of these services, regardless of location or means of delivery.  More specifically, Victor Valley College supports student learning and enhances achievement of the college mission by offering a variety of comprehensive student services and activities including: Assessment, Admissions, Athletics, Career Center, Child Development Center, Cooperative Agencies Resources for Education, Counseling, Disabled Student Programs, Extended Opportunity Programs and Services, Financial Aid, Guidance courses, Orientation, Registration, Student Activities, Student Employment, and Transfer.  

In response to the enrollment growth, student service areas have made significant changes in the way the students access enrollment services.  The Vice President of Student Services designed and created a one-stop transition center which houses Admissions and Records, Financial Aid, Bursar, and Assessment all in the same building.  The college also expanded services into the evening hours providing enrollment services until 7:00 pm, Monday through Thursday.

A notable strength, aAccording to the results of the Noel-Levitz student satisfaction survey conducted Fall Semester 2003, was that students rated their overall satisfaction with campus support services (0.07%) higher than the seven comparison California community colleges used for the survey results.  In general, satisfaction score ratings for the Noel Levitz student satisfaction inventory indicate a level of student satisfaction compared to how well Victor Valley College has met their student service expectations.

Another notable strength of Student Support Services at Victor Valley College can be evidenced by reviewing counseling faculty evaluation survey results. The student evaluations collected in the Fall Semester 2003 rated student satisfaction with individual counselors and the services provided as part of the tenure evaluation for five counseling faculty.  Some 325 students returned evaluation forms for five out of the 12 full-time counselors to provide comprehensive evaluation information.  According to the results 98% of the students surveyed reported that the counselor was helpful and professional.  The evaluation results also reported 99% of the students received the information and services they came for.  In addition, 98% of the student evaluations indicated that they would seek services from the same counselor again.  In general, the overall evaluations score ratings show how satisfied students are with Victor Valley College counseling services and their expectations are being met in a satisfactory manner.

The college has been working to improve student access and success through various program activities.  Many of Victor Valley College activities related to access are directly related with the implementation of state required matriculation standards, Financial Aid Outreach efforts, EOP&S, DSPS and the Title IV Student Support Services Grant.  The development of the Student Equity Plan 2004 reinforces the existing philosophy and program activities.  The Student Equity Plan 2004 is written with the intent of making a real impact college wide, and the activities are designed to be “achievable.”  The Student Equity Plan 2004 has been blended with the college mission statement, Matriculation Plan, and the Master Plan Goals.  In addition, the Student Equity Plan and development process was updated and integrated evaluated along with other college activities associated with student access and success.  In general, the matriculation evaluation standards require the review of campus functions and their impact on student access and success.

In conclusion, according to the student satisfaction survey conducted in the Fall Semester 2003, students rated their satisfaction with the college’s response to diverse population.  The survey results indicated that Victor Valley College’s response to diverse populations were (+0.19%) higher than the seven comparison California community colleges used for the survey results.  In general, this satisfaction rating indicates that students are satisfied that Victor Valley College has met their expectation for quality of services for diverse populations.
Standard II-C is comprised of the Library and the following Student Support Services: Supplemental Instruction and Tutoring, the Computer Lab, the Language Lab, the Basic Skills Program, and the Writing Center. In 2003 the library fulfilled an external recommendation of the 1999 Accreditation Self Study by completing a Program Review and a thorough evaluation of the collection and services.  As part of the Program Review process, a pre-test and post-test was were designed to assess the effectiveness of the library’s information competency program. The test results, along with direct input from students and faculty, are being used in the transition from teaching specific information competencies to establishing campus-wide student learning outcomes. The library is also planning to expand access for distance learning students by developing an online component for the English 101 workbook and enhancing the library’s web site to include additional resources and services.

All of the areas included under Student Support Services have begun evaluating their programs in terms of student learning outcomes and are undergoing changes to improve the quality of their services. The Supplemental Instruction/Tutoring Program and the Academic Commons Computer Lab are preparing to complete a program review in 2005. Other labs or centers will be evaluated during the program reviews for either the English, Foreign Languages, and ESL departments. Computer technology continues to be a shared area of emphasis for improving support service to students and faculty. The Language Lab has received a $95,000 grant to create a computer classroom to assist ESL classes. Additionally, all areas identified the need for actively promoting and expanding their services by utilizing online access more effectively.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                 

Resources to Support Student Learning Outcomes

In the Educational Master Plan 1998-2005, the Math and ESL departments identified a goal to establish a mathematics multimedia instructional laboratory and an ESL Lab.  In order to fulfill this goal, the College applied for and received a U.S. Department of Education, Title V, Developing Hispanic-Serving Institutions grant beginning 2004-05.  The Title V grant focuses on increasing the College’s capacity to serve Hispanic and low-income students through the improvement of Math and ESL instruction and student learning outcomes.  In addition, the Title V Grant will provide faculty and staff development training for culturally-sensitive teaching and learning, instructional technology learning, student learning outcomes, and grant proposal development.

Institutional Integrity and Organization

In Standard IV, the Victor Valley College Board of Trustees i ensures the quality and integrity of the College.  The Board of Trustees provides global direction for the College in consultation with the Superintendent/President.  The Board of Trustees' regulations, procedures, and policies are stated in the Board Policy accessible on the website  web site.  A short-term office worker has been employed to perform research and to assist in updating the Board policies and procedures. 
The role of all segments of the College in the governance process is stated in the Victor Valley College Governance Document, currently under review and revision.  currently in process. This document has been approved by the Academic Senate, represents all campus constituent groups, and supports the Board Policy with regard to faculty. 
The Board of Trustees adopted this policy Policy 2510, Participation in Local Decision Making, on September 11, 2001, and revised it on November 11, 2003.  of shared governance regarding faculty in Spring 2003.  The policy was developed by the Academic Senate, approved by the Interim Superintendent/President, Dr. Richard Jones, and represents Title V guidelines.  The Shared Governance document has been under revision since the 2003-2004 academic year with a focus on the new accreditation standards and themes. Although the Faculty Senate had approved the document, the College Assembly continues reviewing it with the goal of delineating the mission and functions of shared governance at Victor Valley College. In particular, the Faculty Senate representative to the College Assembly and the Executive Vice President, Instruction, are working cooperatively to separate within the document itself what the authorized and accepted shared governance philosophy is from the procedures and functions of how shared governance operates at VVC. The Faculty Senate has agreed to the continued revisions and to revisit the document at College Assembly in spring 2005.

Victor Valley College has undergone a period of significant transition in terms of administration leadership since early 2003. The current Superintendent/President began in May 2003, and the current Deputy Superintendent/Executive Vice President, Instruction (a new position at the college) began in January 2004. In addition, other recently filled administrative positions include the Dean of Humanities, Arts, and Social Sciences (January 2004); the Dean of Vocational Education (September 2004); the Director of Human Resources (June 2004); and the Vice President of Administrative Services (January 2005). The college community has experienced a period of adjustment in terms of communication and dialogue in response to the challenges of this transitional period. 

The Shared Governance Document has been in a revision process for over one year.  The most recent draft is demonstrative of the accreditation standards and criteria established by Title V.  Although, it was accepted and passed by Faculty Senate, it currently is undergoing further revision by the Executive Vice President/Deputy Superintendent of Instruction. Based on an interview with the Executive Vice President/ Deputy Superintendent of Instruction, the revisions are for the purpose of separately clarifying the mission objectives from the functional objectives.  The Faculty Senate, in the spirit of collegial consultation, agreed to the continued revisions and to revisit the document at College Assembly in March 2005. 
Victor Valley College has been in a situation of transitioning to permanent leadership during the past eighteen months. The Superintendent/President arrived on campus eighteen months ago and the new Deputy Superintendent/ Vice President of Instruction and Dean of Humanities, Arts, and Social Sciences arrived in January 2004. 

In addition, the College now has a new Dean of Vocational Education, a new Director of Human Resources, and a new Vice President of Administration who begins in January 2005.  The campus has experienced a period of adjustment in response to the challenges of the situation and the rapid growth of the community, particularly in the area of procedural communications and dialogue.

The college collaboratively developed Master Plan goals for long-term planning.  The Master Plan goals were developed collaboratively through a participative process. Presently, the goals are being implemented to begin constructing a community of teaching excellence, collegial consultation, effective formal communication, and successful student learning. The Master Plan Goals are areas that the College recognizes as promise in this period of a new leadership. Based upon interviews with college leadership of the Academic Senate and Classified Staff, it has been reported that both groups have collaboratively worked diligently to ensure that the process reflects the Title V 5 guidelines with regard to shared governance and the themes of the accreditation standards.  with regard to shared governance. 

The Accreditation Opinion Survey indicated that the campus environment needs improvement and development in the areas of communication, empowerment, and consideration of committee recommendations. Although, college committees are comprised and represented by all constituent groups, there appears to be a concern with implementation of faculty recommendations in regard to full time hiring as indicated by the results of Survey Item 30:  59% of the faculty are not in agreement that the institution maintains a sufficient number of qualified full-time faculty as compared to 14.3 % of management who reportedly are not in agreement. Specifically, with regard to successfully serving the immediate community needs and, considering the expected growth target of 11%, the recommendations for full time faculty hiring must be given serious consideration in order to meet the stated mission of the college  

The Accreditation Opinion Survey indicates there are differences of opinion among constituent groups in the areas of campus climate and governance.  Management tended to view campus climate and governance more favorably than faculty and staff.
The College has continued to develop a technological infrastructure to broaden the methods by which students and the community can be served and connected to the campus, as well as new facilities to provide students with the best possible learning environment.  The college has also added a new winter session.  Hiring staff and full time faculty to successfully implement these additions is recognized as an immediate need.

Based upon dialogue at the College Assembly Meeting on November 16, 2004, the recognized strengths of the College Assembly are the diversity of the constituent groups and accurate communication by the representatives to and from the constituent groups.  As a result of the Shared Governance Document undergoing continued revision, faculty has become concerned regarding administrative respect for faculty input, implementation of recommendations, and utilization of recommendations.  During the accreditation process, these concerns have been voiced and respectfully heard by the administration. Additionally, the Budget Resources Identification Committee  (BRIC) function, formerly called the Budget Advisory Committee, has been a concern with both the Faculty and Classified staff leadership.  As of December 2004, the mission of the BRIC Budget Resources Identification Committee Ddocument is also being revised. by the Executive Vice president of instruction.  Thus, the BRIC Budget Resources Identification Committee Mission Document and the shared governance document have not been established as formal documents defining the agreed upon topics and process. The BRIC Budget Resources Identification Committee appears to be is undergoing an evaluative and reassessment process to determine the mission function, purpose, and how to provide opportunities for appropriate constituency groups’ input and recommendations.    Based upon interviews with faculty and classified leadership, it also appears that previously functional processes have been abandoned.  These specific processes are as follows:  leadership from both groups meeting and consulting with the administration to contribute input regarding the budget, and the budget augmentation process. Faculty Senate resigned from participating on the Budget Advisory Committee  (insert date) because Senate leadership identified the topics under discussion as being subject to negotiation. awaiting a formal agreement.  Further, maintaining historically productive procedures, while simultaneously implementing new methods, appears to be needed or at least employed as a substitute process.  This consistency of process would allow the college community to achieve stabilization of the effects caused by the transition period, foster a climate of trust, and establish optimum communication for all participants and members of the academic community.  Clearly, in a time of economic stress and following a period of successive interim administrative leadership at Victor Valley College, this transition has been challenging for the college community.   Because both documents are being reviewed and revised, the documents have not completed the formal process of acceptance.   

The Planning Agendas focus on improving and addressing issues about college governance.
The Planning Agenda focuses on the following:  implementing a budget committee and developing procedures which do not interfere with negotiations (CSEA, CCA and AFT) and Academic senate roles, processes by which hiring of retired full time faculty and classified staff are replaced contributions, empowerment and recognition of constituency groups, provide campus wide training in effective, productive, and ethical venues of communication, conduct campus-wide evaluative surveys of the superintendent/president to include academic senate and classified leadership input, complete the Board policies and procedures, encourage more faculty and staff attendance at board meetings,    conduct the faculty, staff,  and student satisfaction/climate surveys, determining if allocated resources are meeting goals by utilizing constituency recommendations and District student need, revising the evaluation process for administrators to allow sufficient time to respond and submit the evaluations  continuing to encourage participation in shared governance, adopting procedures and opportunities for consulting collegially specifically utilization of recommendations provided by classified staff and faculty, complete the revisions of the Governance Document and implement the ideals of shared governance with Academic Senate being relied upon primarily for collegial consultation in the eleven specified areas, and providing pertinent information necessary for updating committees utilizing technology.  

Organization Dialogue and

Student Learning Outcomes

The Student Learning Outcomes Steering Committee, a campus-wide committee, was formed in 2003, and approved by College Assembly on December 7, 2004.  The Student Learning Outcomes Steering Committee provides leadership to promote collaboration across the institution, and serves as an aid to building shared knowledge and responsibility for student learning outcomes. The goal of the Student Learning Outcome Steering Committee is to increase the institutional capacity to develop and implement student learning outcomes campus-wide to better serve students. The dialogue that has taken place regarding student learning outcomes focuses on the following meetings, klatches, forums, and workshops:

· Accreditation Steering Committee Meetings

· Accreditation Standard IIB – Student Support Services Meetings

· Coffee and Pizza Klatches

· College Assembly Meetings 

· Counseling Meetings

· Department Chair Meetings  

· Student Learning Outcomes Steering Committee Meetings  

· Faculty Senate Meetings

· Faculty Senate Learning Assessment Committee

· Town Hall Meeting – Learning Organization

· Open Forums on January 29, 2004, April 28, 2004, November 8, 2004.

The Student Learning Outcomes Steering Committee is working with the Counseling Department and the Faculty Senate to obtain input regarding the core student learning outcomes at the degree level. As part of the college’s planning process, the Student Learning Outcomes Steering Committee is working with the Faculty Senate, the Master Plan Committee and other groups to develop the Student Learning Outcomes Component for the Master Plan.  The campus-wide approach includes the roles and involvement of the Board of trustees, classified staff, faculty, management, and students. The Student Learning Outcomes Component of the Master Plan includes the roles and responsibilities that different college units, committees, and groups play in directly or indirectly supporting student learning.  The Student Learning Outcomes Component of the Master Plan calls for, but is not limited to, the following:  

· Planning Stage - Assess the campus culture, develop, gather evidence, and increase the institutional capacity for dialogue.

· Use the mission statement as overarching guide to support student learning outcomes.

· Identify Core Competencies for planned Student Learning Outcomes for the associate degree.

· Develop venues for college-wide training regarding student learning outcomes. 

· Integration Stages- reorientation of college processes to support student learning, such as the evaluation, planning process, research, and resource allocation process, decision-making processes.

· Extend accomplishments in using student learning outcomes to all courses, programs, and degrees.

· Develop research and analysis capacities that are meaningful, measure learning, and are understood by the campus community.

· Develop strategies for disseminating and presenting the data about student learning outcomes so that individuals can understand the results of the institutional efforts and use these results for institutional improvement.

· Develop a culture of assessment and a culture that supports institutional learning.  

· Implementation Stage

· Evaluation Stage, Reevaluation of process.

Note:  Need to clarify between Senate and campus-wide committees.
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